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Postdigital Intercultures 

1. Foreword 

In this special issue, we aim to explore the field of  research of  Post-
digital Intercultures that stems from the hybridisation of  intercultural 
studies, and intercultural pedagogy criticism in particular, and of  media 
education, which have evolved into new literacies education and onlife 
citizenship.

Although postdigital intercultures is presented as a pedagogical field 
here, it is actually an interdisciplinary field that is indebted to the per-
spectives that have marked pedagogical-intercultural and media-educa-
tional reflection, such as cultural studies, postcolonial theory, anti-racist 
education, critical cultural anthropology, Freirian conscientization, crit-
ical Frankfurtian theory, French media semiotics, media literacy, hate 
studies, digital activism and artivism, data literacy and new literacies 
studies. 

This is a field of  research in which the challenge of  living together, 
education for citizenship, and social relations both among individuals 
and of  individuals with societies and their structures, are studied in 
relation to the everyday intertwining of  socio-cultural heterogeneity/

1  The present contribution is the joint work of  the two authors; however, it 
should be noted that §§ 2, 3 were written by Stefano Pasta (Università Cattolica 
del Sacro Cuore) and §§ 4, 5 by Davide Zoletto (Università degli Studi di Udine); 
the “Foreword” and § 6 were written by both authors. 
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complexity and a plurality of  languages and environments that are con-
nected to postdigital transformations. Their implications for research 
and intervention in different formal, non-formal and informal educa-
tional contexts are also considered.

In other words, starting from the literature of  the last few decades, 
it is possible to assume that the media contribute to determining inter-
cultural conditions and that, at the same time, socio-cultural conditions 
contribute to changing media-mediated uses and representations of  
reality. 

More recently, in these media-educational and intercultural stud-
ies, it has become apparent that both the media, which are indistin-
guishable from the rest of  life and society, and plural socio-cultural 
affiliations are part of  the (postdigital and intercultural) social fabric 
in which we live. It is a fabric, and this too is now an acquired trait, 
referred to as onlife, i.e. overcoming the dichotomy between online and 
offline (Floridi, 2014). Thus, the term “postdigital intercultures” refers 
to studies characterised by the centrality of  both these consciousnesses 
in their analyses and methodologies. It is not a matter of  juxtapos-
ing the two disciplines, or seeing which one constitutes the context of  
the other, but of  grasping their intertwining. By adopting a systemic 
approach, such a view - which still needs to be refined - allows a better 
understanding of  the innovations that are currently emerging in social 
phenomena and educational processes.

In order to proceed in this direction, this contribution reconstructs 
(1) the historical connections between media, technology and migra-
tion, (2) how the contemporary rethinking of  media education impacts 
on intercultural reflection, (3) how, conversely, the importance of  the 
intertwining of  intercultural pedagogical research with digital media 
has emerged, and (4) how new scenarios of  research and intervention 
have emerged from the intersection of  these processes and dimensions 
and call for a broadening of  our traditional “research imaginary”, also 
in pedagogical terms. The text concludes with (5) the identification of  
specific research trajectories that have hybridised the two perspectives 
within the Italian pedagogical context; and with the presentation of  the 
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articles that are featured in the special issue contained in this issue of  
«Scholé» that exemplify how the invitation to rethink our pedagogical 
research imaginary may be expressed.

2. Three historical connections between media, technology and migration

The connection of  the two disciplinary fields at the centre of  this 
issue of  Scholé, i.e. media education and interculture, has historically 
been put into practice following at least three macro directions. 

The first is the established link between media, technology and 
migration (Alonso - Oiarzabal, 2010): for many years, international 
migration has entailed migrants’ radical detachment from their commu-
nity of  origin (Faist, 2000), and they have been defined as “uprooted” 
because they have severed their everyday social ties. New means of  
communication over long distances have changed this situation: since 
the beginning of  the 20th century, first-generation migrants have kept 
in touch with family and friends remaining in their place of  origin by 
sending letters and parcels (Thomas - Znaniecki, 1918-20). The expres-
sion “death of  distance” (Cairncross, 1997) was coined, and the boom 
in cheap international telephone calls has been described as a sort of  
transnational social glue (Horst, 2006), and technological innovations 
have provided new cultural spaces for migrants even in migrant soci-
eties (Kosnick, 2007). With the advent of  the web, the resulting low-
ering of  communication costs, along with the speed and intensity of  
information have had an exponential impact on communication flows. 
In particular, there is a greater capacity for processing information, 
greater potential for interpersonal interaction and greater flexibility 
towards continuous presence, which, among many other aspects, also 
modifies the fortunate concept - the double absence - with which the soci-
ologist Abdelmalek Sayad (1999) depicted the migrant as a subject who 
is perpetually out of  place and suffers from both the absence of  his or 
her motherland and a sense of  estrangement in the country of  arrival 
where he or she never feels completely welcome and accepted. That 



22

Sezione monografica - Postdigital Intercultures. Interculture Postdigitali 

study considered migration a “total social fact”, an interpretation that 
could be completed with the adjective “onlife” today and is partially 
complemented by the concep of  double présence thanks to the social web 
(Elhajji, 2021).

A second connection lies in research into how the media describe 
- or rather mediate - migrants and, more generally, the diversity of  a 
society (Koopmans et al., 2005; Binotto - Bruno - Lai, 2016; Giorgi - 
Vitale, 2017). Such research includes studies on the role of  the media 
in relation to different forms of  prejudiced thinking (stereotypes, prej-
udice, racism) (Pasta, 2018), their implications in intercultural relations, 
and therefore in intercultural and anti-racist education (Santerini, 2003; 
Eckmann - Eser Davolio, 2002), on the ways in which migration is 
experienced and narrated in the countries of  departure, and on how the 
concepts of  diaspora and transnationalism change (Kissau - Hunger, 
2010). Among the various contributions that have problematised the 
field of  inquiry, the critical postcolonial perspective is noteworthy, as it 
found its propelling centre in cultural studies (Hall, 1996; see Zoletto, 
2011 and for its expression in the Italian context) and is intended here 
as a critical and self-critical “distancing” of  Western thought from a set 
of  relations and representations  that are produced or also conveyed by 
the media and on which both knowledge and practices addressing the 
Other were based during the colonial period (Mellino, 2005; Zoletto, 
2015; Burgio, 2022).

The third connection, from the perspective of  critical media literacy 
studies, concerns the mutual changes in the various cultural fields that 
are the outcome of  the encounter between diverse societies and media 
products (De Block - Buckingham, 2007; Badr - Samour, 2023). Gil-
roy thus addresses «multiculture [as] an ordinary feature of  social life» 
(2005, p. XV): by foregrounding the importance of  studying ordinary, 
everyday experiences of  diversity and its (digital) mediation, new con-
nections are made between media education and “mediated cosmopol-
itanism” (Ponzanesi, 2020). It should be borne in mind that although 
the “convergence to the digital” (Jenkins, 2006) represents a new koiné, 
social media are changed by the cultural contexts (values, moral beliefs, 
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culturally encoded behaviour) in which they are used, thus taking on 
different functions. This is the thesis of  the extensive survey, coor-
dinated by Daniel Miller (2018), that studied the ways in which peo-
ple use social media in different countries around the world (south-
ern Italy, south-eastern Turkey, two sites in China – ―one in the rural 
area and one in the industrial area –― Trinidad, England, southern 
India, northern Chile and Brazil) through an ethnographic approach. 
This third connection is also dynamic and continuously questioned. As 
Julian McDougall and Isabella Rega sustain in their essay in this issue 
of  «Scholé» (supra, pp. 9-10):

In our research, across Cultural Studies, Education, Media Literacy and Digi-
tal Artivism, we have come to understand differently how sociocultural heter-
ogeneity and techno-cultural transformations both enable new intersections 
of  media literacy and citizenship and compel a more, and a differently more, 
diverse media literacy and a re-negotiation of  what we are thinking about 
when we talk about a more diverse citizenship. […] However, we have also 
come to understand that such a shift is epistemological. 

3. Starting from media education 

At the time of  the platform society (Van Dijck - Poell - de Waal, 
2018), three changes in the interpretation of  media education, which 
go so far as to question its very construct, transversally impact on the 
three fields of  connection mentioned above2.

A first step is the assertion of  media co-authorship (Boyd - Nowak, 
2013) in an information ecosystem characterised by apparent disinterme-
diation (Missika, 2006), or rather by new forms of  mediation (Zuboff, 
2019). The emergence of  the social web entails the shift from viewers 

2  The analysis of  the three changes in the interpretation of  media education that 
are explored in this section is drawn from Rivoltella’s studies and, in particular, from 
Media education (2017a), Tecnologie di comunità (2017b), Nuovi alfabeti (2020), Pedagogia 
algoritmica (with C. Panciroli, 2023).
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to prosumers, i.e. the union of  producer and consumer (Toffler, 1980), which, 
from an educational point of  view, may be translated into the proposal 
of  Onlife Citizenship (Pasta - Rivoltella, 2022). Usage and production 
are necessary since languages, in addition to being read, must also be pro-
duced, or rather used to produce messages. This is why Rivoltella (2020) 
sustains that there is need for new literacies: in fact, new media make it 
easy to produce and publish content on the web without mediating appa-
ratuses. Critical-spirit education, in which the three conceptual matrices 
of  Freirian conscientization, Frankfurt critical theory and French media 
semiotics may be recognised, is the most classic legacy of  media educa-
tion (Rivoltella, 2017a) and remains valid in the current social web, e.g. 
with regard to fake news (McDougall, 2019). However, with a smart-
phone in hand, this is only half  the story: it is still necessary to educate 
the cultural producer that each user has become toward responsibility, 
which is understood as assessing the consequences of  one’s actions in 
the digital environment. This is accomplished through the creation and 
sharing of  content that is created in turn by other users, i.e. so-called User 
Generated Contents (van Dijk, 2011). In an intercultural perspective, there 
are several implications of  such a process: minority groups are no longer 
merely the object of  media representation but rather producers, gener-
ators and users of  information in digital format (Dekker - Engbersen, 
2014; Scholten - van Ostaijen, 2018); moreover, the social web, as well as 
supporting migration and inclusion processes (Brown, 2016; Andreotti 
- Solano, 2018; Pasta, 2019), can sometimes be the “threshold of  visibil-
ity” for forms of  media activism and “artivism” (Medrado - Rega, 2022; 
Pasta, 2023a). 

A second change in perspective concerns mediamorphosis (Rivolt-
ella, 2017b), with the shift from a logic of  mediation to one of  media-
tisation (Colombo, 2020). The idea of  mediation considers media as tools 
that make communication possible even when the sharing of  space and 
time is lost: this is what the previously mentioned studies that investi-
gate migrants’ communication with those left behind in their countries 
of  origin and at different stages of  the journey seek to do (Dominescu, 
2014; Altin, 2004).
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A subsequent conceptualisation is that of  media as environments, by 
noting how media colonise spaces, especially urban ones, and hybridise 
them. This phase, which is characterised by online groups based on 
collaboration in which people enter into relations with other subjects, 
produce, edit and archive materials, also responds to this meaning. For 
example, for second generation immigrants in Italy in the early 2000s, 
online forums were the spaces in which they began to exchange their 
first testimonies on their condition, thus coming out of  a dimension of  
loneliness with respect to their own experiences, setting up networks 
and experiencing forms of  civic activism aiming at their recognition 
and the reform of  citizenship law (Granata, 2011).

In addition to memory and the world itself, media mediate our rela-
tionships (Thompson, 1995), both when living in a geographical else-
where and when living in the same place or together (Turkle, 2011). 
Therefore the media: are more than just tools or environments: they are 
a connective tissue, the skin of  our culture that contains and represents the 
first point of  contact with the outside world. They can thus become - 
quoting the title of  Rivoltella’s study conceptualising mediamorphosis 
in this way - Technologies of  Community (2017). Hate Studies (Siegel, 2020; 
Schweppe - Perry, 2022) show how online groups that polarise against 
a target are forms, however distorted, of  community (Pasta, 2018); sim-
ilarly, we see forms of  pro-migrant community technologies (Marino, 
2021), or of  how social media create and expand bonds around iden-
tity and aggregative debates such as #Nappytalia (Afro-Italian Nappy 
Girls), a community of  Afro-Italian women with connections in other 
nations that formed on social media around the valuing of  curly Afro 
hair, free of  ironing, as a defining element. Another example may be 
seen in the role of  technologies in the construction of  communities 
(including those of  migrants) that are connected to certain sports (e.g., 
for a case study on cricket, see Zoletto, 2010, pp. 111-129).

It should also be emphasised that the information ecosystem is 
flat-formed, i.e. it bears witness to the prominence of  web companies, 
through algorithms, in the organisation of  data and, therefore, in the 
mediation of  relationships, the selection of  sources and knowledge of  
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the world. This has led to sustain the presence of  a “surveillance capital-
ism” (Zuboff, 2019) – that is, a new form of  capitalism that proliferates 
on the basis of  the possibility of  influencing our consumption choices 
precisely because of  the surveillance that data enable it to exercise over 
us - and to theorise the need for a shift from media education to data lit-
eracy, or AI literacy, or algorithmic pedagogy (Cobo - Rivas, 2023; Rivolt-
ella - Panciroli, 2023). We limit ourselves here to noting that, as the afore-
mentioned postcolonial critique has pointed out, power asymmetries are 
not neutral and indifferent in cultural mediation and in relations among 
cultural affiliations (cf. Critical Digital Social Research, in Fuchs, 2019). 
McDougall and Rega write (infra, p. 50):

Our way of  understanding media literacy as deeply situated in cultural, geo-po-
litical and media ecosystem contexts seeks to avoid universal, “neutral” solu-
tionism and to understand tensions and nuances, such as the ways in which 
media literacy interventions in response to “information disorder” relate to 
freedom of  expression, civic agency and epistemological value systems. This 
intersection of  media literacy and artivism is often realised in community me-
dia through a combination of  action learning and indigenous epistemologies.

Platformisation, as the most advanced stage of  mediatisation, is char-
acterised by the migration of  media into our lives, everywhere and every-
ware, everywhere and in such a way that devices may be found any-
where (Greenfield, 2006). This is the reality of  the Internet of  Things, 
a reality made up of  intelligent (smart) objects made so by the presence 
of  technology hidden within them. 

This condition of   “digital surrounding” has been questioning media 
education for at least a decade. By coining the expression “onlife”, 
Floridi (2014) has overcome the dichotomy between online and offline. 
Through the concept of  “postmediality”, Eugeni (2015) acknowledged 
that mass media are finished, in the sense that their recognisability as 
material instruments and the era in which devices controlled one-to-
many communication are over, and that it was not possible to access 
public space without this mediation. Rivoltella and Rossi (2019) have 
theorised the gradual shift of  media and technology education towards 
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education tout court, with the consequent reconfiguration of  education 
in digital citizenship, which is no longer thought of  as a transition to 
“life on the screen” (Turkle, 1996), or as “one” of  the citizenships, but 
rather as a non-separable constituent part of  citizenship education3. 

The “postdigital” – this is the third instance of  reconception – has 
entered academic thinking, primarily in the centres of  the University of  
Edinburgh and Coventry University, after it had already asserted itself  
in other fields of  culture, e.g. arts (Bishop et al., 2017), music (Cas-
cone, 2012), architecture (Spiller, 2009), humanities (Hall, 2013), social 
sciences (Taffel, 2016), and many inter-, trans-, and post-disciplines 
between them (Berry - Dieter, 2015). The term dates back to an article 
in Wired by Nicholas Negroponte (1998), in which he stated: «Face it 
- the digital revolution is over». This does not mean that the digital is 
not important. However, continues Negroponte, «its literal form, the 
technology, is already beginning to be taken for granted, and its con-
notation will become tomorrow’s commercial and cultural compost for 
new ideas. Like air and drinking water, being digital will be noticed only 
by its absence, not its presence».

We refer to the work of  Florian Cramer (2015) and Petar Jandrić 
(Jandrić et al., 2018; 2023) for a more accurate definition, but this per-
spective points to the urgency of  thinking about existence and (intercul-
tural) relations after the digital has redefined them in depth according 
to the previously mentioned mediamorphosis. The term “postdigital” 
therefore does not indicate life after the digital, but rather thematises 
the consequences of  the digital, from the perspective of  the present 
issue, which is to be applied to the relationship with diversity and the 
challenge of  living together (Postdigital Intercultures).

In this way, it is possible to re-read Arjun Appadurai’s (1996) theory 
of  global cultural flows from a postdigital point of  view: in the context 

3  «Speaking of  media education has become a pleonasm: there is no need 
to add ‘to the media’, because in informational society, education is already 
always and in any case a process that takes media and technologies into account» 
(Rivoltella - Rossi, 2019, p. 92; translated by the authors).
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of  globalisation characterised by acceleration, the notion of  “mobility” 
is more useful for understanding contemporary society than its stable 
structures and organisations. The social subject, in fact, must deal with 
two types of  flows: human flows, i.e. transnational migrations, and sym-
bolic flows, conveyed by equally transnational digital media. In both 
cases, the subject is materially or symbolically (onlife) transported, deter-
ritorialised and traversed by a multiplicity of  discourses deriving from 
different social and cultural horizons and loaded with the most diverse 
symbolic and semiotic registers. In this manner, the ‘intercultural issue’ is 
brought back to the centre of  contemporary globalised society.

4. Starting from Interculture

Many of  the complexities, tensions, and hybridities that have been 
outlined so far also emerge significantly when questioning certain devel-
opments in current pedagogical-intercultural research. There is, in fact, 
a strong awareness in this field that it is necessary to turn to new fields 
of  research and that, in order to tackle them, we need to equip our-
selves with equally new epistemological and methodological approaches 
(see Catarci - Fiorucci, 2015; Fiorucci - Pinto Minerva - Portera, 2016; 
Tarozzi, 2015; Santerini, 2019; Portera - Moodley - Milani, 2020; Portera, 
2022; Agostinetto, 2022) From this perspective, the intertwining with the 
digital and the environments, flows, and practices that are connected to it 
(in other words, the intertwining with the postdigital scenario mentioned 
above) constitutes a particularly urgent and significant trial. 

John B. Thompson’s famous words – «if  “man is an animal suspended 
in webs of  significance he himself  has spun”, as Geertz once remarked, 
then communication media are spinning wheels in the modern world and, 
in using these media, human beings are fabricating webs of  significance 
for themselves» (Thompson, 1995, p. 11, with which he in turn refers to: 
Geertz, 1973, p. 5) – seem to be even more significant today, especially 
when one considers that so-called “cultural differences” are certainly not 
the only element to emerge within the complexity of  educational contexts.
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Terms such as “transnationalism” (Guarnizo - Smith, 1998), 
“intersectionality” (McCall, 2005),  “superdiversity” (Vertovec, 2007) 
– which correspond to just as many epistemological, methodologi-
cal and research perspectives – suggest, on the one hand, the need to 
grasp relationships (and, indeed, “intersections”) among a plurality of  
elements: age, gender, socio-economic aspects, linguistic repertoires, 
etc. On the other hand, they highlight how these relationships/inter-
sections emerge within contexts that not only are always “power-laden” 
(Valentine, 2007), but can hardly be traced back today to an idea of  
circumscribed localisation and detached from networks and flows 
that go beyond both the local and national dimensions. Moreover, the 
directions of  such flows, as research by Ulf  Hannerz (1992) and the 
aforementioned Appadurai (1996) has demonstrated, are in any case 
also directed by the asymmetries in the micro- and macro-relationships 
that are present among people and groups within different cultural and 
socio-economic contexts. For instance, Appadurai himself  points out 
how individuals and groups construct/represent their own and other 
people’s lives today by also resorting to repertories of  often digitally 
mediated images and narratives which, on the one hand, are conveyed 
by a multiplicity of  global flows while, on the other hand, they are 
always localised within specific contexts (and constraints) starting from 
equally situated perspectives.

It is within educational environments characterised by these ten-
sions and ambivalences that the digital, in its various expressive forms, 
thus contributes today to “weaving” (adopting Thompson’s metaphor) 
not only cultural differences, but also the multiplicity of  the previously 
mentioned relationships/intersections: the scholars gathered in the New 
London Group have pointed out, not coincidentally, that «the prolif-
eration of  communications channels and media supports and extends 
cultural and subcultural diversity» (New London Group, 2000, p. 9). 

It is not only a matter of  being able to better grasp, thanks to the digi-
tal, the pre-existing “superdiversity” and “intersections” with respect to 
the digital environments themselves. Rather, we could hypothesise that 
it is also by virtue of  the features of  digital environments - or perhaps 
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also by virtue of  the mentioned characteristics of  our postdigital experi-
ences in the increasingly extensive and indistinct “borderland” between 
online and offline - that relationships/intersections take shape. Once 
again, it is important to bear in mind, however, that, far from having 
characteristics of  presumed “neutrality”, even such a postdigital “bor-
derland” and the experiences that take shape there – not unlike, after 
all, other less metaphorical borderlands of  today (Anzaldua,  1987) 
– are traversed by tensions, contradictions, and power relationships: 
forms/processes of  participation and emancipation as well as margin-
alisation, discrimination, and stigmatisation can emerge there.

The aim of  research and pedagogical-intercultural intervention in 
heterogeneous and postdigital contexts cannot, therefore, only be that 
of  understanding how the digital may be a valuable resource to promote 
interaction among people and groups with different backgrounds, or just 
that of  investigating how it can support increasingly equitable, inclusive 
and intercultural learning and citizenship paths. In fact, it will also be a 
question of  understanding how the postdigital condition substantially 
contributes today to the shaping of  the differences that encounter one 
another (and sometimes, unfortunately, still clash) in heterogeneous edu-
cational contexts in which access to various resources (including digital 
ones) is certainly not equally distributed. Furthermore, it will be a matter 
of  trying to describe and understand how the postdigital scenario con-
tributes to defining everyday and situated conditions (i.e., the mixture of  
strengths and weaknesses, of  potential and constraints) also of  the educa-
tional relationship and of  educational work in their various intercultural 
(but also, for example, intergenerational) forms, as well as the transfor-
mations of  the relationships among the various educational agencies that 
are present throughout the territories (Catarci, 2014; Tramma, 2017). 
While these territories (and educating communities) increasingly appear 
to be characterised by significant social, cultural and linguistic complex-
ity, they are also increasingly difficult to circumscribe within traditional 
boundaries. This was suggested, for example, by Ruud van der Veen and 
Danny Wildemeersch when examining the educational features (and 
especially those related to adult and community learning) of  highly com-
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plex and heterogeneous contexts such as contemporary urban ones (van 
der Veen - Wildemeersch, 2012).

In their analysis of  the educational values of  such contexts, Van 
der Veen and Wildemeersch move precisely from the detection of  cer-
tain tensions that emerge there and also shape certain aspects related 
to diversity into unprecedented forms. For instance, the two authors 
focus on the tension/co-presence of  “real” and “virtual” learning 
environments and the implications of  such dynamics on socialisation 
and community education processes (Ibi, pp. 6; 8-9). In light of  the features 
described in the first paragraphs of  this contribution, we could perhaps 
now broaden this perspective by pointing out how our experiences 
change also due to the coexistence of  online and offline dimensions. 

Mutatis mutandis, what van der Veen and Wildemeersch’s analysis 
invites us in any case to keep at the centre of  the current research and 
intervention agenda in the pedagogical-intercultural sphere - and what 
McDougall and Rega, for example, strongly emphasise in this special 
issue as well - is the “situated” character of  the educational experience, 
also in its postdigital form, and the tensions within which it is placed. 
Urban spaces, as previously mentioned, are an example of  this. On the 
one hand, as the authors observe, the traditional distinctions between 
the formal and informal aspects of  learning (and contextually between 
institutional and non-institutional aspects) are changing; on the other 
hand, digital environments also contribute to defining the opportuni-
ties and constraints within which it is possible to experiment new and 
unprecedented forms of  aggregation. However, at the same time, and 
just as often, they can feed into boundaries that are rigid and sometimes 
actually contribute to old and new forms of  marginalisation (Ibidem).

5. New research and intervention scenarios?

One of  the central aspects, from a pedagogical-intercultural - but 
we could say, perhaps, also pedagogical point of  view tout court - is the 
fact that this focus on the emerging differences at the intersection of  
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different flows, different meanings of  the local dimension and different lan-
guages, tools and environments, including digital ones, poses a challenge that 
is as urgent as it is pedagogically necessary for what Greg Dimitriadis 
terms our “research imaginary” (2008, p. 81). 

This is not an easy challenge to take up, as the various elements that 
were outlined in the previous paragraphs have been (and are being) 
investigated within very different disciplines and perspectives. Nev-
ertheless, it is precisely such variety that offers just as many episte-
mological and methodological contributions to the exploration of  the 
pedagogical-educational issues that are emerging in the heterogeneous 
contexts of  the postdigital era. 

To provide just one among many possible examples, the intersec-
tional perspective (given the aforementioned awareness of  the always 
situated and relational dimension of  differences, as well as of  processes 
of  inclusion/participation, and of  those of  exclusion/marginalisation) 
appears capable of  profitable dialogue today. This is necessary in order 
to explore, for example, the power-laden features of  postdigital contexts 
- with the epistemological and methodological awareness that has been 
consolidated in the media-educational sphere around the paradigms 
and methodological tools used to reflect on the various media. Rivolt-
ella had already pointed this out back in 2001, starting from the impor-
tance of  enhancing a methodological approach that was both semiotic 
and ethnographic. However, just as many connections emerge with 
reference to the aforementioned matter of  transnational (or “trans-
local”) connections that reshape today’s highly complex socio-cultural 
and linguistic contexts and to which the study of  postdigital research 
can provide an essential contribution.

Moreover, the intertwining of  the pedagogical-intercultural and 
media-educational research field appears to be potentially particu-
larly fruitful considering the previously mentioned postcolonial per-
spective, which invites us to overcome the purely binary logics that 
tend to polarise the educational relationship within stereotyped oppo-
sitions. These consist in oppositions between those who are always 
represented as being “expected” only to teach/help, and those who 
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instead – as they are “represented” as lacking resources (knowledge, 
skills) – could only learn/be helped. The invitation to focus research 
and intervention on the intertwining of  socio-cultural complexity and 
postdigital transformations would rather try to identify and explore, 
without abdicating the scientific and pedagogical responsibility of  the 
researcher/teacher/educator, a complex “territory”, full of  potential/
opportunities as well as risks/constraints, which is ultimately presented 
as “common ground” for all those who inhabit, on both sides of  the 
educational relationship, today’s “super-diverse” learning contexts.

As an example of  the pedagogical relevance of  broadening our 
research imagery, we could start – to remain in the sphere of  urban 
contexts – from a reflection by the aforementioned Dimitriadis regard-
ing the study of  (and educational work with) youth cultures. As the 
scholar noted in fact, «educators and others interested in urban youths 
have tended to hold onto and locate young people’s lives within a fairy 
circumscribed set of  boundaries – home and school» (Ibi, p. 82). How-
ever, the author claims that it seems relevant today to consider how «this 
project of  “territorializing” young people’s lives is itself  a debilitating 
function of  power» (Ibidem). Here is an example of  how a “rethinking” 
of  the research and intervention imaginary is necessary today precisely 
to safeguard, nurture and contextualise the emancipatory mandate of  
educational work, in this case, with young people. As an example of  
such a broadening in the early 2000s, Dimitriadis had already cited the 
overcoming of  simple “dichotomies between home and school cul-
ture” by suggesting, in the words of  Levinson and Holland (1996, p. 
26), a focus on areas of  cultural production that «intersect with each 
other in complex ways, difficult to predict a priori» (Ibidem).  

Two specific examples in this sense that were cited by Dimitriadis are 
“community-based learning settings” and the texts of  today’s popular 
culture (Ibidem; see also Zoletto, 2019). Both of  these are aspects that 
need to be contextualised within the postdigital scenario. Suffice it to 
think of  a case study like that cited by Dimitriadis himself, i.e. Shirley 
Brice Heath in Ways with Words: Language, Life, and Works in Communities 
and Classrooms (1983). Such research could be contextualised within the 
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changed current scenario, with its  different everyday life and intra- and 
intergenerational relations, as well as with equally diverse localisations 
(of  lives and communities), linguistic practices and literacies, within which 
the digital plays roles that are certainly different, but nevertheless central 
and, in most cases, still to be described and interpreted.

Reflections such as those just reported appear to draw further rel-
evance from the issues that have been described in the previous para-
graphs, and thus emerge in educational contexts such as those of  today, 
which are more often than not both postdigital and characterised by significant 
socio-cultural and linguistic complexity. As has been suggested several times so 
far, there are contexts within which these two dimensions intertwine, lead-
ing to the emergence of  configurations that still need to at least partially 
be explored, including on a pedagogical, didactic and educational level. 

6. Research and Perspectives 

There have been attempts to define this field of  research on an interna-
tional level: for instance, in 2012 Robert Shuter spoke of  Intercultural New 
Media Studies (INMS) – founded, on the one hand,   on how ICT’s impact 
theories of  communication among people who do not share the same cul-
tural backgrounds and, on the other hand, on the relationship between 
culture and new media, namely how culture impacts the social uses of  
new media within and across societies, and in what ways new media affect 
culture. The INMS approach, however, has the limitation of  enclosing 
the reflection within intercultural communication (thus incorporating the 
new condition of  “a new media age”), which is only one of  the possible 
research intersections between media literacy and interculture.

In addition, a number of  scientific journals have devoted special 
issues4 to the topic, which has also been addressed at the conferences of  
the two main international Francophone and Anglophone intercultural 

4  See Vol. X, No. 4 (2022) Inclusive Media Literacy Education for Diverse Societies in 
«Media and Communication».
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studies associations, the Association pour la Recherche Interculturelle 
(ARIC) and the International Association for Intercultural Education 
(IAIE). In particular, the research axis “Technologies de l’Information et de la 
Communication (TIC) et interculturalité”, which is coordinated by Elaine Cos-
ta-Fernandez, was established within the former in 2015 and has resulted 
in the publication of  six books dedicated to this perspective to date.

Narrowing the field to Italian pedagogical studies, let us now try to iden-
tify some research trajectories that have hybridised the two perspectives. 

A strand of  studies that  has been pursued at different times is that 
of  education technology, i.e. the use of  technologies to support learning 
and educational processes, e.g. in the Provincial Centres for Adult Edu-
cation (Centri Provinciali per l’Istruzione degli Adulti, or CPIA in Italian) 
in the Friuli-Venezia Giulia region (Floreancig et al., 2018), in the case of  
unaccompanied minors (Fulantelli et al., 2018), in non-formal educational 
contexts (Ranieri - Bruni, 2013; Zoletto, 2013), heterogeneous and inter-
cultural school contexts (Zoletto - Tommasi, 2022), the reception system 
for asylum seekers (Pasta, 2021; Giorgini, 2022) and in relation to informal 
solidarity (Bassoli, 2016), literacy processes (Zinant, 2013), the learning of  
the Italian language (Welisch - Asta, 2021; D’Agostino, 2021), and the work 
of  educators engaged in highly complex contexts (Tommasi, 2022).

A number of  studies have been devoted to the impact of  new media 
and the social web on the transversal themes of  intercultural pedagogy 
(cf. the pioneering Tosolini - Trovato, 2001; but also Zinant, 2017) or 
certain contexts that have traditionally been the subject of  intercultural 
studies, starting with the children of  immigrants (Zinant, 2014) and 
transnational migrants (Schiesaro, 2018; Pasta, 2019; 2020a; Ferrari - 
Rondonotti, 2023).

Other investigations have focused on the relationship from the 
point of  view of  competence, indicating the link between intercultural 
and media-educational competences (Fiorucci, 2011; Pasta, 2020b), or 
begun to explore the possible intercultural value of  languages related 
to technologically mediated practices (Zoletto - Zanon, 2019; Zoletto, 
2023), also with reference to video-game practices (Zoletto, 2022). 
Applications for “media education in multicultural schools” have 
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stemmed from European projects, with the proposal of  the Media and 
Intercultural Education Framework (MIEF) by the group coordinated 
by Maria Ranieri of  the University of  Florence (Ranieri - Fabbro - 
Nardi, 2019). Also within the school context, in addition to the impact 
of  distance learning on newly immigrated learners (Lapov, 2020), there 
is the rethinking of  the construct of  the “digital divide” into “digital 
educational poverty” (Marangi - Pasta - Rivoltella, 2022), which may 
not coincide with minors in “educational poverty” (Marangi - Pasta - 
Rivoltella, 2023); as a matter of  fact, a research made in Italian Middle 
Schools, demonstrates that, in some cases children of  mixed couples 
– parents born in Italy and in a foreign country – show a higher level 
of  digital competence compared to children which parents are both 
born in Italy or in foreign countries (Pasta - Marangi, 2023). Therefore, 
enhancing the digital competences of  those who are in vulnerable situ-
ations, such as some unaccompanied minors, is a promising direction. 

Hate Studies, an evolution of  “biased thinking” studies, is an inter-
disciplinary field in which interculturalism and media studies have 
become intertwined: it interrogates pedagogical thinking in terms 
of  understanding the phenomenon of  hate (Ranieri, 2016; Santerini, 
2021; issue IX(2) of  the journal Metis edited by Annacontini - De Serio, 
2019) on the social web (Pasta, 2018), the effects of  toxic narratives 
on intercultural relations (Fiorucci, 2019), of  detection with algorith-
mic evaluations (Pasta, 2023b), and ways of  countering it (Pasta, 2022, 
2023a; Pasta - Santerini, 2021; Paiano, 2023; Bruschi - Repetto - Talar-
ico, 2023). Although hate has become an established interpretative cat-
egory in recent years, specific studies have delved into specific forms 
of  target election, such as antisemitism (Santerini, 2023) and online 
islamophobia (Pasta, 2020c).

* * *

The contributions gathered in this special issue provide just as 
many examples of  how the invitation to rethink our pedagogical 
research imaginary may be expressed, starting from the intertwining of  
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emerging diversities and the transformations of  digital environments 
and languages. In this sense, these contributions not only contribute 
to mapping new research topics/problems, nor do they only point 
towards possible methodological avenues to address them: rather, they 
also invite the reader/researcher/educator/teacher to rethink the way 
they position themselves (and, at the same time, take a stand) in today’s 
educational contexts. 

It is no coincidence that Isabella Rega and Julian McDougall’s study 
– which opens the issue and its first section – invites us to think about 
“a new and more dynamic type of  media literacy” that can contribute 
to positive social change, but cannot fail to question “our position as 
researchers” as well. The essays by Chiara Panciroli and Pier Cesare 
Rivoltella, and by Pietro Corazza, that complete this first section rep-
resent examples of  this attempt to reposition, the research and inter-
vention work, including educational work, on the theme of  new literacies, 
diversity and citizenship from different disciplinary perspectives, starting 
from the possibilities and tensions emerging in areas/environments such 
as those of  artificial intelligence, social media and digital platforms in 
general.

A second set of  articles by Lisa Stillo, Gabriella D’Aprile and Glenda 
Platania, Magda Pischetola and Luiza J. Lima dwells precisely on the 
theme of  citizenship education, including digital citizenship education, 
highlighting its intertwining with intercultural, inclusive and global citi-
zenship education perspectives, and aiming to deconstruct/depower the 
asymmetrical relations that cross both digital environments and edu-
cational contexts to this day. This is also the direction in which the 
two essays (by Luca Agostinetto, Lisa Bugno and Gaia Moretto and by 
Alessandra Mussi) that conclude this second section can be read. They 
respectively explore the intercultural potential of  STEM disciplines in 
primary and lower secondary schools (including those characterised by 
a high degree of  complexity) and the possible role of  CPIAs as infor-
mal contexts for the construction of  citizenship, including digital citi-
zenship, thus attempting to overturn an approach that too often tends 
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to see only the weak points of  learners with a migrant background and 
of  contexts characterised by superdiversity.

Finally, the last part of  the issue gathers four contributions (Ros-
ita Deluigi and Laura Fedeli, Michele Marangi, Elena Pacetti, Nadia 
Carlomagno and Maddalena Marasco) that address the role that digital 
environments and languages can play in a higher education context 
that is attentive towards different intercultural and citizenship aspects. 
They focus on (1) the construction of  digital artefacts in a co-teaching 
experience, (2) digital storytelling from the perspective of  community 
technologies, (3) a course aimed at internationally mobile students, (4) 
and an experimental playtelling course that was delivered during the 
pandemic in streaming mode. By doing so, they become opportunities 
to explore the possibility of  promoting intercultural and citizenship 
education, as well as unprecedented forms/spaces of  community also 
in university teaching contexts.
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Diaspora?, in R- Bauöck - T. Faist (eds.), Diaspora and Transnationalism: Concepts, 
Theories and Methods,  Amsterdam University Press, Amsterdam, pp. 245-266.

Koopmans R. - Statham P. - Giugni M. - Passy F. (2005), Contested Citizenship: 
Immigration and Cultural Diversity in Europe, University of  Minnesota Press, 
Minneapolis.



42

Sezione monografica - Postdigital Intercultures. Interculture Postdigitali 

Kosnick K. (2007), Migrant Media: Turkish Broadcasting and Multicultural Politics 
in Berlin, Indiana University Press, Bloomington.

Lapov Z. (2020), In DaD con alunni di recente immigrazione: pratiche, soluzioni, rela-
zioni, in «RicercAzione», XII (2), pp. 143-168.

Levinson R. - Holland D. (1996), The Cultural Production of  the Educated Person: 
an Introduction, in B. Levinson - D. Foley - D. Holland (eds.), The Cultural 
Production Of  The Educated Person: Critical Ethnographies Of  Schooling And Lo-
cal Practices, State University Press, Albany, pp. 1-31.

Marangi M. - Pasta S. - Rivoltella P.C. (2022), Digital Educational Poverty: Con-
struct, Tools to Detect it, Results, in «QTimes. Journal of  Education, Techno-
logy and Social Studies», XIV (4), pp. 236-252. 

Marangi M. - Pasta S. - Rivoltella P.C. (2023), When Digital Educational Poverty 
and Educational Poverty do not Coincide: Sociodemographic and Cultural Descrip-
tion, Digital Skills, Educational Questions, in «QTimes. Journal of  Education, 
Technology and Social Studies», XV (1), pp. 181-199.

Marino S. (2021), Mediating the Refugee Crisis, Springer, New York.
McCall L. (2005), The Complexity of  Intersectionality, in «Signs», XXX (3), pp. 

1771-1800.
McDougall J. (2019), Fake News vs Media Studies, Palgrave MacMillan, London.
Medrado A. - Rega, I. (2022), Media Activism, Artivism and the Fight Against 

Marginalization, Routledge, London.
Mellino M. (2005), La critica postcoloniale. Decolonizzazione, capitalismo e cosmopoli-

tismo nei postcolonial studies, Meltemi, Sesto San Giovanni (MI).
Miller D. - Costa E. - Haynes N. - McDonald T. - Nicolescu R. - Sinanan J. - 

Spyer J. - Venkatraman S. - Wang X. (2016), How the World Changed Social 
Media, University College London Press, London.

Missika J.L. (2006), La fin de la télévision, Le Seuil, Paris.
Negroponte N. (1998), Beyond Digital, in «Wired», January 12.
New London Group (2000), A Pedagogy of  Multiliteracies: Designing Social Fu-

tures, in B. Cope - M. Kalantzis (eds.), Multiliteracies: Literacy Learning and the 
Design of  Social Futures, Routledge, London, pp. 9-37.

Paiano A.P. (2023), Contrastare i discorsi d’odio: possibili scenari per educare al diritto 
di scelta, in «QTimes. Journal of  Education, Technology and Social Stud-
ies», XV (2-1), pp. 57-66.

Panciroli C. - Rivoltella P.C. (2023), Pedagogia algoritmica. Per una riflessione educa-
tiva sull’Intelligenza Artificiale, Scholé, Brescia.



43

Stefano Pasta - Davide Zoletto

Pasta S. (2018), Razzismi 2.0. Analisi socio-educativa dell’odio online, Scholé, Bre-
scia. 

Pasta S. (2019), Hybridising Media Education and Social Pedagogy. The (Missed) Op-
portunity in Educational Intervention with Refugees in the ‘Italian Reception System’, 
in «REM. Research on Education and Media», XI (2), pp. 38-44. 

Pasta S. (2020a), Le competenze digitali dei migranti e il sistema accoglienza, in C. 
Panciroli (eds.), Animazione digitale per la didattica, FrancoAngeli, Milano, 
pp. 326-337. 

Pasta S. (2020b), Educazione all’informazione: competenze mediaeducative per l’educazione 
interculturale di seconda generazione, in «Civitas Educationis», IX, pp. 93-109.

Pasta S. (2020c), Islamofobia onlife: prevenzione e contrasto, tra educazione interculturale 
ed educazione civica digitale, in A. Cuciniello - S. Pasta (eds.), Studenti musulmani 
a scuola. Pluralismo, religioni, intercultura, Carocci, Roma, pp. 101-113. 

Pasta S. (2021), Réseaux sociaux et flux migratoires : un capital à valoriser dans le sys-
tème d’accueil italien, in E. Costa-Fernandez - C. Scopsi - R. Ferrandi (eds.), 
Technologies de l’Information et de la Communication (TIC), migrations et intercultu-
ralité, L’Harmattan, Paris, pp. 95-114.

Pasta S. (2022), Social network conversations with young authors of  online hate speech 
against migrants, in A. Monnier - A. Boursier - A. Seoane (eds.), Cyberhate in 
the Context of  Migrations, Palgrave MacMillan, London, pp. 187-214.

Pasta S. (2023a), Tackling online hate speech with the involvement of  targeted groups. 
The methodological proposal of  the project REASON – REAct in the Struggle 
against ONline hate speech, in «QTimes. Journal of  Education, Technology 
and Social Studies», XV (3), pp. 429-445. 

Pasta S. (2023b), Hate Speech Research: Algorithmic and Qualitative Evaluations. A 
Case Study of  Anti-Gypsy Hate on Twitter, in «REM. Research on Education 
and Media», XV (1), pp. 130-139.

Pasta S. - Marangi M. (2023), Tra povertà educativa digitale e competenze interculturali: 
il caso dei figli di coppie miste, in «Media Education. Studi, ricerche, buone 
pratiche», XIV (2).

Pasta S. - Rivoltella P.C. (eds.) (2022), Crescere onlife. L’Educazione civica digitale 
progettata da 74 insegnanti-autori, Scholé, Brescia.

Pasta S. - Santerini M. (eds.) (2021), Nemmeno con un click. Ragazze e odio online, 
FrancoAngeli, Milano.

Ponzanesi S. (2020), Digital Cosmopolitanism: Notes from the Underground, in 
«Global Perspectives», I (1), pp. 1-13.

Portera A. (2022), Educazione e pedagogia interculturale, il Mulino, Bologna.



44

Sezione monografica - Postdigital Intercultures. Interculture Postdigitali 

Portera A. - Moodley R. - Milani M. (eds.) (2020), Intercultural Mediation, 
Counselling and Psychotherapy in Europe, Cambridge Scholars Publishing, 
Newcastle.

Ranieri M. (eds.) (2016), Populism, Media and Education: Challenging Discrimination 
in Contemporary Digital Societies, Routledge, London.

Ranieri M. - Bruni I. (2013), Mobile Storytelling and Informal Education in A Sub-
urban Area: A Qualitative Study on the Potential of  Digital Narratives for Young 
Second-Generation Immigrants, in «Learning, Media and Technology», XXX-
VIII (2), pp. 217-235.

Ranieri M. - Fabbro F. - Nardi A. (2019), La media education nella scuola multicul-
turale. Teorie, pratiche, strumenti, ETS, Pisa. 

Rega I. - McDougall J. (2023), What are We Thinking about when we Talk now 
about Media Literacy And / For Citizenship?, in «Scholé. Rivista di educazione 
e studi culturali», LXI (2), pp. 47-66. 

Rivoltella P.C. (2001), Media Education. Modelli, esperienze, profilo disciplinare, Ca-
rocci, Roma.

Rivoltella P.C. (2017a), Media education. Idea, metodo, ricerca, La Scuola, Brescia. 
Rivoltella P.C. (2017b), Tecnologie di comunità, ELS, Brescia.
Rivoltella P.C. (2020), Nuovi alfabeti. Educazione e culture nella società post-mediale, 

Scholé, Brescia.
Rivoltella P.C. - Rossi P.G. (2019), Il corpo e la macchina. Tecnologia, cultura, educa-

zione, Scholé, Brescia.
Ferrari C. - Rondonotti M. (2023), La dimensione digitale e l’esperienza migratoria, 

in M. Rondonotti - M. Mancini (eds.), Oltre la didattica: esperienze, narrazioni 
e pratiche digitali, Studium, Città di Castello (PG), pp. 159-173.

Santerini M. (2003), Intercultura, La Scuola, Brescia.
Santerini M. (2019), Pedagogia socioculturale, Bruno Mondadori, Milano.
Santerini M. (2021), La mente ostile. Forme dell’odio contemporaneo, Raffaello Cor-

tina, Milano.
Santerini M. (ed.) (2023), L’antisemitismo e le sue metamorfosi, Giuntina, Firenze.
Sayad A. (1999), La Double Absence. Des illusions de l’émigré aux souffrances de l’im-

migré, Le Seuil, Paris. 
Scholten P. - van Ostaijen M. (eds.) (2018), Between Mobility and Migration. The 

Multi-Level Governance of  Intra-European Movement, Springer, Berlin.
Schiesaro G. (2018), Migranti con lo smartphone. Il contributo dei nuovi media digitali 

al viaggio, all’accoglienza e all’integrazione dei migranti, Vis, Roma.



45

Stefano Pasta - Davide Zoletto

Schweppe J. - Perry B. (2022), A Continuum of  Hate: Delimiting the Field of  Hate 
Studies, in «Crime, Law and Social Change», LXXVII, pp. 503-528.

Shuter R. (2012), Intercultural New Media Studies: The Next Frontier in Intercultur-
al Communication, in «Journal of  Intercultural Communication Research», 
XVI (3), pp. 219-237.

Siegel A.A. (2020), Online Hate Speech, in N. Persily - J.A. Tucker (eds.), Social 
Media and Democracy, Cambridge University Press, Cambridge, pp. 56-88.

Spiller N. (2009), Plectic Architecture: Towards a Theory of  the Post-Digital in Archi-
tecture, in «Technoetic Arts: A Journal of  Speculative Research», VII (2), 
pp. 95-104. 

Taffel S. (2016), Perspectives on the Postdigital: Beyond Rhetoric’s of  Progress and Nov-
elty, «Convergence: The International Journal of  Research into New Media 
Technologies», XXII (3), pp. 324-338. 

Tarozzi M. (2015), Dall’intercultura alla giustizia sociale. Per un progetto pedagogico e 
politico di cittadinanza globale, FrancoAngeli, Milano. 

Thomas W. - Znaniecki F. (1918-20), The Polish Peasant in Europe and America: 
Monograph of  an Immigrant Group, 5, Gorham Press, Boston. 

Thompson J.B. (1995), The Media and Modernity: A Social Theory of  the Media, 
Stanford University Press, Stanford. 

Toffler A. (1980), The Third Wave, William Morrow & Company, New York.
Tommasi M. (2022), Tra linguaggi e ambienti. L’innovazione digitale per costruire 

relazioni e nuove forme di comunità, in D. Zoletto (ed.), Migrazioni, complessità, 
territori. Prospettive per l’azione educativa, Carocci, Roma, pp. 195-207.

Tosolini A. - Trovato S. (2001), New Media, Internet e Intercultura, EMI, Bologna.
Tramma S. (2017), Divenire ed essere educatrici ed educatori nei servizi socioeducativi 

della contemporaneità, in «Pedagogia Oggi», XV (2), pp. 107-120.
Turkle S. (2011), Alone Together: Why We Expect More from Technology and Less 

from Each Other, Basic, New York.
Turkle S. (1996), Life on the Screen, Weidenfeld & Nicholson, London.
Valentine G. (2007), Theorizing and Researching Intersectionality: A Challenge for 

Feminist Geography, in «The Professional Geographer», LIX (1), pp. 10-21.
Van der Veen R. - Wildemeersch D. (eds.) (2012), Learning to Live Together in 

Diverse Cities: Educational and Socio-Geographical Perspectives, in «International 
Journal of  Lifelong Education», XXXI (1).

Van Dijk D. (2011), Exploring Heritage in Participatory Culture: The MuseumApp, 
in J. Trant - D. Bearman D. (eds.), Museums and the Web, Proceedings, Archives 
& Museum Informatics, Toronto.



46

Sezione monografica - Postdigital Intercultures. Interculture Postdigitali 

Van Dijk J.A.G.M. - Poell T. - de Waal M. (2018), The Platform Society. Public 
Values in a Connective World, Oxford University Press, Oxford.

Vertovec S. (2007), Super-Diversity and its Implications, in «Ethnic and Racial 
Studies», XXX (6), pp. 1024-1054.

Welisch A. - Asta G. (2021), La media literacy come supporto all’apprendimento della 
lingua, in «Lingue e Linguaggi», XVI, pp. 249-263.

Zinant L. (2013), I nuovi media come possibili strumenti di «alfabetizzazione» per i 
tempi moderni, in «CQIA Rivista», III (8), pp. 38-48.

Zinant L. (2014), Seconde generazioni e nuove tecnologie. Una ricerca pedagogica, ETS, 
Pisa.

Zinant L. (2017), Intercultura e nuove tecnologie. Riferimenti teorici, esempi operativi ed 
implicazioni pedagogiche, in Fiorucci M. - Pinto Minerva F. - Portera A (eds.) 
(2016), Gli alfabeti dell’intercultura, ETS, Pisa, pp. 383-397.

Zoletto D. (2010), Il gioco duro dell’integrazione. L’intercultura sui campi da gioco, 
Raffaello Cortina, Milano. 

Zoletto D. (2011), Pedagogia e studi culturali. La formazione tra critica postcoloniale e 
flussi transnazionali, ETS, Pisa.

Zoletto D. (2013), Contesti educativi non formali e pratiche culturali tecnologicamente me-
diate. Linee di ricerca pedagogica interculturale, in «CQIA Rivista», III (8), pp. 1-9.

Zoletto D. (2015), Postcoloniale. Una prospettiva per l’intervento e la ricerca in pedago-
gia, in M. Catarci - E. Macinai (eds.), Le parole-chiave della Pedagogia Intercultu-
rale. Temi e problemi nella società interculturale, ETS, Pisa, pp. 93-112.

Zoletto D. (2019), A partire dai punti di forza. Popular culture, eterogeneità, educazio-
ne, FrancoAngeli, Milano.

Zoletto D. (2022), Complessità socioculturale e pratiche videoludiche. Spunti in pro-
spettiva pedagogico-interculturale, in «Nuova secondaria Ricerca», XL (2), pp. 
256-266.

Zoletto D. (2023), Superdiversità a scuola. Testi e linguaggi per educare nelle classi ad 
alta complessità, Scholé, Brescia.

Zoletto D. - Zanon F. (2019), I molti linguaggi delle classi eterogenee. Riflessioni a partire 
dall’esperienza del Laboratorio di educazione interculturale e crossmediale dell’Università 
di Udine, in «Educazione interculturale», XVII (2), pp. 135-146.

Zoletto D. - Tommasi M. (2021), Scuole ad alta complessità socioculturale e innovazione 
digitale. Riflessioni a partire da un laboratorio di robotica educativa, in R. Biagioli - V. 
Ongini - A. Papa (eds.), La scuola si racconta. Riflessioni pedagogiche per una scuola 
multiculturale inclusiva, Edizioni Junior-Bambini, Parma, pp. 197-210.

Zuboff  S. (2019), The Age of  Surveillance Capitalism, Faber & Faber, London.


